
As a stipulation of contracting with Achievement for All Children (AAC), the ISD is requesting a written response to                   
the following concerns, as noted in the evaluation by SchoolWorks.  

1. Record of Results - Please provide an up-to-date summary of schools within the TeamCFA network in
North Carolina, where student growth has “met” or “exceeded growth” in the state’s accountability
framework during the most recent three years.  For the schools in the TeamCFA network in North Carolina
that have “not met” growth expectations during the past three years, provide a summary of activities
reflecting the steps being taken to improve student outcomes.

Per § 115C-75.8, AAC is legally eligible to operate and manage Southside Ashpole per, and as a group

involved in charter school development for over fifteen years, AAC is well able to hold schools accountable for 

achieving goals. 

The TeamCFA schools that operate in the state of North Carolina show success in all areas and continue to 

strive for B or better. Aristotle Preparatory Academy: CFA is the lowest scoring school in NC in the TeamCFA 

network. APA’s score of 47-D is a strong rise from the previous year and a score that is a full 20 points higher than 

the 27-F currently earned at Southside Ashpole. A closer look reveals, APA’s score of 47 on EOC Math results is 

more than double the 23 earned at Southside Ashpole. The reading score of 47 at APA on EOG is 17 points higher 

than the 30 at Southside Ashpole. Proficiency results are even wider when compared; APA Math 38.7% to 

Southside Ashpole's 13.8%, APA Reading 40.3% to 19% for Southside Ashpole, and in Science APA 30.8% to 26.9% 

at Southside Ashpole. Economically disadvantaged students’ numbers are large at both schools but APA has the 

highest with 95% to 87.4% at Southside Ashpole. Again, we want to stress that the comparison is with the lowest 

scoring school in the NC network.  

TeamCFA has one school with a D, four with a C, and 5 with a B grade on the state's report cards. The 

results are strong across the board and AAC, with the help and support of TeamCFA and other organizations look 

forward to quickly being a part of the solution that turns Southside Ashpole back into a strong school for the 

scholars of the Rowland and surrounding communities. 

School EOC 
Overall 

EOC 
Math 

EOC 
Reading 

Met 
Growth 

Economically 
Disadvantaged 

Math 
Proficiency 

Reading 
Proficiency Science 

Southside 
Ashpole 27-F 23 30 Yes 87.4 13.8 19 26.9 

Aristotle Prep 
Academy:CFA 47-D 47 47 Yes 95% 38.7 40.3 30.8 

Veritas 61-C 57 65 Yes 24.7 60.5 61.5 n/a 



Unity 
First Year, 
no test 
grades 

Piedmont 
Community 74-B 68 76 Yes 66 66.4 73.8 77.5 

Shining Rock 
Classical 
Academy 

65-C 57 70 Yes 51.2 53 63.7 78.3 

Brevard 
Academy 70-B 59 76 Yes 60.7 53.5 77.1 7 

New 
Dimensions 69-C 58-C 74-B Yes 53.8 55.4 72.3 80.7 

Lake Lure 
Classical 
Academy 

71-B 59 73 Exceeded 60 57.3 70.1 77.7 

Thomas 
Jefferson 

82-B 79 84 No 7.5 81.8 86.5 92.5 

Cornerstone 
Charter 
Academy 

71-B 64 78 Yes 17.5 61.1 76.7 81.1 

Excelsior 
Classical 
Academy 

59-C 
56 

62 Yes 18.4 47.5 58.3 46.6 

Pine Springs 
Prep-First 
Year 

N/A 

Coastal Prep 
Academy- 
First Year 

N/A 

2. Strategic Education Plan - Describe how AAC’s mission will be manifested and reinforced in the school’s
daily activities, the students’ classroom experience and in the curriculum beyond indicating that “staff,
students, and families will know it and hear it daily.” Specifics as to how this would occur were not
provided in the application or during the capacity interview. Additionally, the applicant’s response during
the negotiations phase did not provide sufficient specificity to identify this as an area of strength.



In the mission statement included in our application, AAC commits to ensuring that every scholar is 

achieving at his or her maximum potential in a safe, engaging, and collaborative learning community. With safety 

protocols in place and daily time spent on relationship building activities through the teaching of Core Virtues, we 

are creating the foundations of a safe, engaging, and collaborative learning environment. With our rigorous 

curricula, Core Knowledge and Singapore Math, we are providing instruction that will deliver engaging, content 

rich, skills-based, and relevant material that will give every child a sound education.  

For those students who are not achieving on grade level, we have created a Student Services model that 

extends the definition of collaborative learning to include an EC teacher, outside service providers, counseling, 

and other relevant supports as needed. Children at Southside Ashpole will soon see school as not only a safe place 

to be but also a place where they are encouraged, loved, and given the time and opportunity to flourish.  

3. Goals – Provide an overview and goals related to AAC’s plan for impacting and managing school culture.

AAC will cultivate a school culture that can be described as a culture of caring where, with a shared vision 

of bringing out the best in every student, all team members serve as daily models of Southside Ashpole’s mission, 

supports high academic standards, and build standards of the heart that influence all exchanges between teacher 

and student alike. We believe that the culture of an organization is the framework in which all decisions are made 

and the worst behavior that is tolerated. As a result, we will build  an inclusive environment that builds 

relationships, develops trust, and encourages continuous learning. Each classroom environment contributes to 

the overall school culture, and consistent classroom rules and behavior will permeate throughout the school when 

teachers follow the Core Virtues curricula and align to the school’s code of conduct.  

Teachers will have flexibility with their discipline plans in their classrooms to allow for individual 

preferences, but will collaborate in order to be consistent. Individual classrooms models are welcome as long as 

they align with the code of conduct developed and designed by the whole school community. 

4. Special Programs and Students At Risk – Please provide additional detail/explanation in these areas as
follows:

● The applicant provided insufficient detail regarding its proposed partner’s capacity and experience
working to achieve high academic outcomes to English language learners. The applicant indicated
TeamCFA has experience working with Pioneer Preparatory School in Phoenix, Arizona, but more
specifics are needed to address this concern.

AAC is committed to providing students with instruction that will enable them to increase academic 

achievement and use English language skills to meet district and state learning standards. In addition, AAC will 

ensure that instructional training is provided to teachers so that students acquire social and academic English 

language proficiency. We will first accomplish this by ensuring we either hire, or contract with, certified ELL 

experts to train educators on the four-hour ELL model, so students who are not proficient in English receive 



proper instruction based on their level and need. This English language immersion program consists of instruction 

through speaking, reading, writing, grammar, and vocabulary lessons. Instructional goals are achieved through 

placement of students in a Structured English Immersion (SEI) Classroom with other English language learning 

students, or within a Mainstream Classroom in which students’ instructional program is outlined in an ILLP 

(Individual Language Learning Plan).  

AAC will also train the educators on accelerating the development of critical literacy skills such as reading, 

writing and vocabulary primarily through instruction in specially designed language proficiency standards. 

Throughout the year, student progress in language acquisition is monitored, and the information obtained is 

shared with parents. 

Educators will also be trained on how to use the Assessment and Remediation Guide within CKLA to 

support language acquisition and growth. To ensure that educators are implementing the ELL strategies and 

procedures properly, the instructional coach and school director will incorporate these elements into 

walk-through/informal observations as well as formal observations; furthermore, the subsequent debriefs will 

involve discussion around these strategies. 

Educators will track success of the ELL strategies in providing scholars with the ability to acquire and 

become proficient in English by using the built-in benchmark assessments (which includes phonetics and fluency) 

as well as the WIDA. Just as WIDA was developed to be innovative, service-oriented, asset-oriented, collaborative, 

and social justice focused, so has our plan to serve EL and EC students been developed. 

• The applicant cited AAC’s recent experience working with Aristotle and indicated the school has
increased proficiency scores on the NWEA MAP. However, the applicant did not describe its capacity to
ensure positive academic outcomes for students at risk of underachievement beyond stating, “AAC has
access to resources that will provide the necessary support to our teaching and administrative team…”.

AAC is committed to training educators on how to breakdown NWEA Measures of Academic Progress 

(MAP)  benchmark assessment scores to determine scholars who are at risk, create a rank order list using the 

Class Report option in order to identify the bottom 15% to 25%, and pull state standards from the Learning 

Continuum to drive instruction. Through the use of the MTSS model, scholars will be grouped according to their 

level of support with a focus on the scholars who need Level 3 support. Scholars in this grouping will be supported 

with small group and one-on-one instruction. 

AAC will also provide training and support for the teachers, instructional coach, and school director on the 

organization of small groups within a classroom and developmental grouping amongst grade levels using NWEA 

data. Specifically, teachers will learn to incorporate specific visual aids, manipulatives, along with the use of 

modeling, call/recall, and repetition techniques. 



AAC will support the school director in allowing educators time to plan and provided with daily common 

planning periods as a time to collaborate, analyze data, create assessments, and plan focused, skill-targeted 

instruction. Common assessments are a vital part of the planning process and are a powerful method by which to 

ensure that the grade level is staying true to Core Knowledge and  the curriculum map. To ensure that this occurs 

on a weekly basis, grade-level teams will meet on Fridays to discuss the coming week’s objectives and skills. 

AAC will train the instructional coach and school director on not only identifying at-risk scholars, but also 

leading data meetings with individual teachers in order to track, monitor, and plan lessons with the at-risk 

students in mind. Data meetings will also serve as a catalyst for setting up targeted observations by the coach and 

school directors to hold educators accountable in their work with at-risk scholars. The instructional coach and 

school director will use the data meetings to hold teachers accountable to the growth and success of the at-risk 

scholars. Accountability will come from the data provided, the standards of focus, and execution of strategies 

within the classroom through administrative observations. To ensure that educators are implementing effective 

strategies and procedures properly, the instructional coach and school director will incorporate these elements 

into walk-through/informal observations as well as formal observations; furthermore, the subsequent debriefs 

will involve discussion around these strategies and growth data from benchmark assessments 

• The applicant indicated the school will have a Scholar Handbook that students will be expected to
follow. The applicant also indicated the school will implement a character development program. No
details, however, were provided that speak to how the school will ensure the social-emotional needs of
students are met. The applicant’s response during the negotiations phase did not provide sufficient
specificity to identify this as an area of strength. Additionally, a review of AAC’s submitted budget
indicated that no funds were budgeted for psychology services. The revised budget submitted during
the negotiations phase did include contracted support services, but it is unclear whether the allocation
will be sufficient to meet the needs of the school’s students, particularly given the challenges outlined
by the applicant within its submitted materials.

AAC will provide pre-service and mid-year training for all teachers and teacher assistants in The Core 

Virtues program so that they are able to implement this program on a daily basis during Morning Circle. This will 

meet the students’ social emotional needs and further develop their moral, civic, and intellectual virtues. With 

each student having a common understanding and shared expectations for how to be with classmates and do 

what's expected, so much more can be accomplished than is typical between August and June. 

We will also provide training to teachers to develop vocabulary building activities that will bridge The Core 

Virtues program and Core Knowledge. This includes the  development of word walls and grade-level wide words 

of the week, which will support the growth in attributes of success, such as persistence, kindness, and honesty.  



There will be a guidance counselor referral program led by a guidance counselor who has been trained in 

all aspects of the MTSS process as it relates to behavior, including the three-tiered system to meet the needs of 

each student at the appropriate tiers and offer the support that the student needs to returned to the highest tier 

of functionality possible for each child. We will implement the MTSS problem-solving model through the guidance 

counselor, considering environmental factors that could influence a student’s decision-making process and impact 

his or her overall effectiveness at school. The guidance counselor and teacher coordinate effort to implement 

identified services and/or interventions. 

In addition, we will provide training to teachers to evaluate students in key social-emotional learning 

competencies, including self-awareness, relationship skills, and responsible decision-making.  

Finally, we will provide ongoing high quality training to teachers, EC teachers, and support staff in the 

student services plan to equip them to identify students who are in need of services and to ensure that each step 

is followed with fidelity. The School Improvement Team will manage these cases and provide accountability 

reports to demonstrate that student progress is being monitored, evaluated, and changed as necessary according 

to the student services plan. 

• The applicant indicated there will be comprehensive wrap-around plans for students having emotional
or behavioral disabilities, but when asked during the capacity interview, the applicant was did not
present specific plans or sufficient specificity to identify this as an area of strength. Further, a review of
AAC’s submitted budget also revealed that the applicant budgeted limited funds to speech and EC
services in general. The revised budget submitted during the negotiations phase did include contracted
support services, but it is unclear whether the allocation will be sufficient to meet the needs of the
school’s students, particularly given the challenges outlined by the applicant within its submitted
materials.

In order to provide the necessary wrap-around services, AAC commits to hiring and training relevant 

support staff to provide the intervention services needed by Southside Ashpole students. This will include an EC 

Director, additional EC teacher(s), and speech, language, physical, and occupational therapists. We will contract 

with psychologists in Fayetteville and surrounding areas who can provide testing, reporting, and therapeutic 

services. We will also develop key partnerships with UNC Pembroke and Robeson Community College. With 

Pembroke, we will leverage their expertise to interview certified North Carolina teaching candidates with both 

undergraduate and master’s degrees; develop tutoring program; cultivate a student teacher agreement; create a 

mentor program for students; and offer after school community classes for parents. With Robeson Community 

College, we will lean on them for after school community classes, mentor program, and tutoring.  

We will work toward partnerships with local churches for backpack and other student- and family-support 

programs. In addition, AAC will work to partner with local providers for all needed psychological testing. 

However, we understand this may be difficult in a rural setting. We have contacted the three closest Universities 
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to Southside Ashpole that we could potentially partner with for these services:  Coastal Carolina University, 

UNCW, and USC in an attempt to partner with their Psychology department to provide these services. If 

transportation is an issue we will reimburse mileage or provide transportation for the student and family 

members to the testing location. Finally, we will reinvigorate a viable parent support organization for Southside 

Ashpole and partner with the local Sheriff or police department to initiate educational courses and services. 

The budget now reflects at minimum $10,000 dedicated to psychological testing costs to ensure that all students 

needing Tier 3 intervention receive it. If this does not meet the overall budgetary needs for students, we will look 

at other budget line items to cut or seek additional funding to meet the goal.  

5. Achieving Measurable Results - Please provide additional detail/explanation in this area as follows:

● The application indicated that the applicant will use NWEA MAP and Edgenuity (educational software
directly linked to a student’s performance on the NWEA MAP Progress Assessment). During the
capacity interview the applicant referenced NWEA MAP and Compass Learning.  The applicant
indicated NWEA MAP data will be used to drive instruction using the Classroom Breakdown Grid and
the Learning Continuum, but the applicant did not explain how this will happen. In neither the
application nor the capacity interview did the applicant describe how it will improve curriculum over
time. The applicant’s response during the negotiations phase did not provide sufficient specificity to
identify this as an area of strength.

Fall NWEA MAP scores will be used at the beginning of the year in a number of ways.  First, the data will 

be broken down in a rank order list whereby the bottom 10% to 16% of scholars will be provided intervention and 

remediation services in either math or reading. This data will be cross-referenced with the beginning of grade 

scores. Scholars that score at either a level 1 or level 2 on the BoG, will also be moved to intervention and 

remediation services if they were not already identified via the NWEA MAP. This will ensure that all scholars who 

are in need of intense remediation and support will receive it. The NWEA MAP Progress Assessment will be 

administered again during the Winter and then again during the Spring. Each assessment’s data will be used to 

reorganize the rank order list, including the intervention and remediation groupings. In addition, we will provide 

supplemental materials and training to improve teachers’ practices so that they are able to revisit unmastered 

skills with students until mastery is achieved.  

Each NWEA assessment given in the Fall, Winter, and Spring will also be used to drive small group 

instruction in the classroom. Scholars are grouped by RIT bands of 10-points in the Classroom Breakdown Grid 

provided within the NWEA testing portal. Teachers will use this data to determine the objectives and skills these 



scholars need and work with them in a small group setting. The objectives and skills used will come directly from 

the Learning Continuum within the NWEA portal. All objectives and skills are taken directly from the North 

Carolina Common Core Standards and can be used to further enhance the Core Knowledge curriculum and vice 

versa. Scholars can build skills that need support and/or remediation through the Core Knowledge content. The 

Core Knowledge curriculum can be used as the vehicle by which scholars grow in a targeted manner. 

This RIT band data can also be cross-referenced with the scholars who scored a level 3 on the BoG and 

these scholars can also be included so as to keep a focus on them either maintaining their level 3 on the EoG or 

ideally pushing them to a level 4 or level 5. As with the intervention and remediation services, with each NWEA 

MAP assessment, the small groupings within the 10-point RIT bands will change and therefore remain fluid and 

nimble enough to always meet the scholars where they are. 

● The applicant stated that teachers will be given professional development and common planning time
to create common assessments and checks for understanding across grade levels. Beyond this,
however, the applicant did not indicate how teachers will be supported in these endeavors other than
indicating, during the capacity interview, that the school will employ an instructional coach. The
applicant’s response during the negotiations phase did not provide sufficient specificity to identify this
as an area of strength.

Educators will be provided daily common planning periods as a time to collaborate, analyze data, create 

assessments, and plan focused, skill-targeted instruction. Common assessments are a vital part of the planning 

process and are a powerful method by which to ensure that the grade level is staying true to Core Knowledge and 

the curriculum map.  Grade-level teams will meet on Fridays to discuss the coming week’s objectives and skills. 

AAC has provided a draft of a professional development calendar that provides 137 hours of initial 

professional development to all staff. These sessions will be followed up on throughout the year during teacher 

feedback sessions, PLC’s and grade level meetings.  

Please find our responses to the three bullets below in a combined response after the bulleted section. 

● The applicant did not indicate how the school will know that the proposed interim assessments are
valid and reliable indicators of progress. Additionally, the applicant did not indicate how the interim
assessments align with the performance goals for the school. The applicant’s response during the
negotiations phase did not provide sufficient specificity to identify this as an area of strength.

● The applicant briefly described the MTSS process, including the three tiers of instruction. No other
information was offered to present what the school will do if it falls short of student academic
achievement expectations or goals at the school-wide or classroom levels. Further, the applicant did
not describe what will trigger corrective actions or who would be responsible for implementing them
(beyond the MTSS process). The applicant’s response during the negotiations phase did not provide
sufficient specificity to identify this as an area of strength.



● The applicant did not state how interim assessments will confirm the school is on track to meet the 
academic goals. Instead, the applicant restated its NWEA goals for 1.5 years growth of each year. The 
applicant’s response during the negotiations phase did not provide sufficient specificity to identify this 
as an area of strength. 

Before each lesson is planned, the team members will agree upon rigorous, focused questions that align 

with the skills to be taught, and together, they will develop a concise assessment that can be in the form of a 

paper and pencil quiz. This will serve as an opportunity for the scholar to show the educator the skill in practice 

(flash card, verbal response, etc.); alternatively, an assessment may be completed via another medium that shows 

the educator the skills that the scholar has achieved and the content that the scholar has mastered. The validity 

and reliability of these assessments will be determined in a number of ways: key terms (action verbs, 

content-based vocabulary, etc.) used on the assessment will be aligned to those of the objective; in addition, the 

level of rigor stated in the objective will be matched to the questions within the assessment.  

After the assessments have been taken, the teachers will ascertain which scholars scored at an 80% 

proficiency level or above and those that did not meet this standard. Educators will determine, based on the data, 

whether to reteach the skills to those below the 80% proficiency mark in a small group setting, via hands-on 

practice in centers, remediation via Compass/Edgenuity, or one-on-one pull asides. This corrective action will take 

place after each interim assessment and therefore keep grouping and support fluid and needs-based, not 

anecdotal. The data collected from interim assessments will be shared with school leadership and instructional 

coaching staff during monthly data meetings. All data (trackers, charts, checklists, etc. ) will be housed in shared 

Google Drive files and folders that all stakeholders have access to as well as paper copies that are kept on file by 

the administrative team.  In these meetings, the leadership along with instructional coaches ensure that scholars 

are achieving 80% proficiency. This will determine a few different paths: enrichment for those scholars at 80% 

proficiency or above, remediation for those scholars in the 50% to 79% range, and intervention support for those 

at the 49% mark or below. 

The school director, along with the instructional coach and classroom educators, will assess the data 

collected during the data meetings to determine if the MTSS plan is successful in helping scholars grow. While 

interim assessments may not show growth as they assess different content, it will help the educators reflect upon 

and refine their instructional practices so as to determine the best and most effective mean to deliver content. 

The NWEA MAP assessment data collected twice after the initial Fall test ( or three times if the school administers 

the NWEA MAP four times a year ) will be the schoolwide assessment that will truly show growth in the scholars 

as they gain mastery of skills and concepts. Scholars can be broken out into revised RIT-band groups and cohorts 

so as to keep their support fluid, including scholars who are not making their projected growth, or even declining. 

 

6. School Culture - Please provide additional detail/explanation in this area as follows: 



● The applicant intends to invite community members to participate in focus groups, forums, and 
events to identify strengths, resources, needs, and desires of the community. However, the applicant 
did not describe, in either the application or the capacity interview, how the staff will reflect the 
community or how the applicant will address the minority/majority community that is referenced in 
the application. The applicant’s response during the negotiations phase did not provide sufficient 
specificity to identify this as an area of strength.  

Recognizing the importance of students being taught by teachers with a similar ethnicity and background, 

we will employ hiring strategies that ensure that minority candidates have an equal chance at employment 

opportunities as does any other candidate. These  methods remove or at least minimize the chance for bias. These 

include “Blind Interviews” where candidates complete a project before anybody meets with the hiring team. 

Using an anonymous instant messenger-based interview process allows candidates and the school to have two 

exchanges before the candidates’ names are disclosed to the school, thereby decreasing the opportunity for bias 

to control the decision-making process.  

We will also seek diverse candidates and provide training for the job, thereby controlling diversity with 

our own choices and providing an opportunity to someone who might otherwise be considered unqualified for the 

position.  

 
● The applicant intends to utilize a Code of Conduct Contract with students and families, but beyond 

that, little information was provided that discussed the school’s approach to reinforcing positive 
student behavior and ensuring that all students remain on track. While the applicant submitted 
handbooks from other TeamCFA schools during the negotiations phase, it is unclear how the practices 
for reinforcing positive student behavior outlined in the submitted handbooks apply to Southside 
Ashpole.  

 
Given Southside-Ashpole’s high EDS numbers, we will provide a school environment in which the 

collective differences within the school are an inherent strength and the teachers and staff working there will 

reflect the diversity in the Rowland community. The school’s approach to reinforcing positive student behavior 

and ensuring that all students remain on track. 

 
● The applicant listed some goals for student attendance (e.g., decreasing the number of students who 

miss five or more days of school), but the applicant did not cite an overall attendance goal. In the 
negotiations documents, the applicant submitted goals that included reducing the number of students 
arriving late, decreasing the number of students who miss 5 or 10 days, and increasing parental 
awareness. However, an overall attendance goal was not articulated. 

 

We will partner with community agencies to remove any roadblocks parents might have in transporting 

their children to school. In addition, we will make attendance a priority, set targets, and monitor progress over 

time. We will commit to examining factors contributing to chronic absence, especially from parent and student 



perspectives and clearly communicate expectations to parents.  All absences without explanation will trigger a call 

to home to simply check on the child. Using the Southside Ashpole’s most recent attendance data, our explicit 

goals for attendance as follows: 

● Reducing the number of students arriving late for class by 20%. 

● Decreasing the number of students who miss five or more days of school during fall semester by 

50%. 

● Decreasing the number of students who miss 10 or more days during the school year by 50%. 

● Increasing parental awareness about the importance of school attendance, arriving on-time, and 

the resources/supports available. 

 

7. Operations Plan - Please provide additional detail/explanation in this area as follows: 

● The applicant provided a high-level startup plan that lacked detail regarding the various aspects of 
school startup. In the negotiations documents, the applicant described a plan for creating a startup 
plan and then provided a start-up plan following the negotiations meeting. The start-up plan, 
however, was a list of activities by date and did not indicate responsible parties; the scope of activities 
is vast and would likely be challenging for the CEO to complete alone. Additionally, the applicant did 
not state specific organization goals for the planning year or responsible parties for each of the 
activities cited in the startup plan. In the negotiations documents, the applicant provided 
organizational goals focused on the following:  efficiency; customer service; retention; clarity; and 
growth.  

Our goals for the start-up period include the following: 
Financial Goals: 

● We will seek financial efficiencies from our budget that include partnering with the 
Robeson County School District in areas of shared services, such as occupational therapy, 
food service, landscape services, and maintenance.  

 
Operational Goals: 

● Completing a skills analysis of all current and incoming employees to create an 
understanding of how individuals could possibly hold two or more positions of 
responsibility instead of hiring two or three people to complete those task.  

 
Community-Building Goal:  

● Conducting outreach efforts to understand and connect with our customer, the 
community of Robeson County.  

● We will invite stakeholders, especially parents, to participate in focus groups, forums, and 
events to identify strengths, resources, needs, and desires of the community. 

 
Assessments of Strengths and Challenges Goals: 

● Conduct organizational, academic and operational health audits.  
● Use research-based effective school checklists and rubrics to analyze the overall school 

culture and key areas for improvement.  



● Evaluating data collected via teacher working conditions, observation, interviews, EVAAS 
and NCEES to gain insight into the current teaching and support staff at 
Southside-Ashpole. These insights will guide the hiring process.  

● Produce a document summarizing the findings to include recommendations and an 
implementation timeline to the AAC team to ensure the school year begins with better 
practices, clear expectations, and aligned communication practices throughout.  

 
Defining Roles and Responsibilities Goals: 

● All job descriptions will be written and made cohesive with one another to ensure clarity 
amongst administrators, teachers, and staff as to their respective roles and 
responsibilities.  

● Training and relationship-building activities will be designed and implemented prior to the 
start of the school year to give the new school team the opportunity to develop a team 
identity that is in sync with the intended school culture.  

● We will study the current enrollment patterns to determine where enrollment has 
declined within the county and conduct direct marketing to those areas specifically to 
build awareness of our programming and how we will care for the whole child at 
Southside-Ashpole.  




